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Assessment practices in the
HKIS High School will support
the HKIS Shared Philosophy
of Education document.

The purpose of assessment is to support learning.
Assessment is a process through which a variety of
evidence is gathered to identify a student’s attainment of
speciﬁed learning goals. This evidence enables students
to understand their strengths and improve upon their
learning. Furthermore, it allows teachers to evaluate their
instruction and its effectiveness.
Assessment also forms the basis of reporting to students and
parents the level of attainment of specified learning goals. A robust
system of assessment produces accurate information that is used
effectively to report student learning growth1, progress2, and
achievement.3
HKIS uses a comprehensive standards-referenced
curriculum which leads to assessment that establishes what a
student knows, understands and can do in relation to clearly
articulated and established standards and learning targets.
Therefore, curriculum, instruction, and assessment are aligned
to allow students to demonstrate proficiency on content and skill
standards.

Core features of teaching for
understanding include:

• Multiple assessment strategies that work to inform, strengthen and

improve upon a student’s learning experience and document the
student’s achievement over time with an aim of promoting individual
strengths and establishing areas of growth.

• Formative assessment that helps guide instruction and enables
students to set learning goals.

• Effective feedback occurring in a timely fashion during the learning

process and directing attention to the learning target(s), pointing out
strengths and offering specific and meaningful information to guide
improvement.

Mission

Dedicating our minds to inquiry, our hearts to compassion,
and our lives to service and global understanding
An American-style education grounded in the Christian faith
and respecting the spiritual lives of all

Vision

HKIS will be a leading place of learning that inspires a socially
engaged community of collaborative, creative and resilient learners
dedicated to realizing their full potential.

• Summative assessment and the accompanying evaluation

criteria that help give students and teachers a “snapshot” of learning at
a particular point in time. These assessments are used to inform report
card grades.
Each teaching unit will include multiple opportunities for feedback on
formative and/or summative assessments ranging from verbal and
written comments to rubrics and scales. There will also be ongoing
feedback referencing progress in the Approaches to Learning
categories of Collaboration, Respect & Responsibility and SelfMotivation.

1 Growth is measured by how much "gain" or "growth" students make over
time (i.e., year-to-year, semester-to-semester).
2
Progress is the gain relative to proficiency towards the Standards/learning
targets.

3 Achievement is measured by students' performance at a single point in time,
and how well those students perform against a standard.

Grading Philosophy and Practice
in the High School
We believe that in order to align grading practice with the
assessment philosophy, a grade should only be a
measurement of what a student knows, understands and can
do. Students’ grades will not include extraneous information
such as effort, attendance, participation, or attitude. Those
aspects of student performance are very important and must
be tracked, but they will be measured and reported according
to the Approaches to Learning descriptors.
While scoring is the process of evaluating an individual
assessment task (e.g., a project, test, essay, performance),
final grades are not the result of an average of assessments,
the weighting of some assessments over others or the result
of a single summative assessment. Instead, teachers use
their professional judgment to determine a final course grade
based on the preponderance of evidence of achievement of
the learning targets, emphasizing recent evidence, shown by
a student throughout the course. Finally, evidence is aligned
with Grade Descriptor Language.

HKIS High School teachers will:
n Provide for parents and students a document of the overarching
Grade Descriptors for grades in the High School.
This will allow a shared understanding of what each grade
means and what its characteristics are across the disciplines in the HKIS
High School.

RATIONALE:

n Use a variety of formative assessments to provide ongoing feedback
about specific knowledge and skills prior to summative assessments.
RATIONALE: Formative assessment provides opportunities for
practice, developing skills, and growing knowledge before summative
assessment. Using a variety of learning strategies and feedback to
inform progress will lead to greater likelihood for success on
summative assessments.
n Provide a variety of common, high-quality summative assessments
(e.g. debates, essays, examinations, portfolios, interviews, performances,
lab reports, multimedia presentations, tests) to allow students to
demonstrate their learning in a variety of ways, allowing for choice
wherever appropriate.
Using varied strategies to assess students is part of
differentiated instruction. Students perform better in some situations
than others and so variety allows students to demonstrate their learning
in more than one way. Course teams work collaboratively to create
common summative assessments to ensure consistency and equity.

RATIONALE:

n Provide students with information about the standards and learning
targets, the type and timing of summative assessments and the grading
criteria at least two course meeting times ahead of administration.
Apart from the actual questions that might appear on a test
or exam students should be well informed about the nature, content and
timing of an assessment.

RATIONALE:

n Measure achievement against clear assessment criteria linked with
established HKIS standards and learning targets (criterion referenced),
not against the performance of other students (norm referenced).
Grading students by comparing their performance to one
another distorts individual achievement. Grading on a curve makes
learning a highly competitive activity in which students compete
against one another for the few scarce rewards (high grades) given out
by the teacher.

RATIONALE:

Feedback will be given and grades established for summative
assessments within an eight day cycle. If the feedback
timeframe cannot be met due to the nature of the work or
assessment, time needed for individual conferencing before
posting, or student absence and need for retake, teachers
will communicate appropriate timeframe not to exceed two,
eight day cycles.
Missing formative evidence will be recorded in the Schoology
gradebook as "Missing" until the assignment is submitted.
Missing summative work will be recorded as “Insufficient
Evidence”. If, after following the steps in the Late Work
Policy, a summative assessment is still not submitted, then
the student will retain the grade of IE which can have a
serious effect on final grade determination and course credit.
As per the High School Reassessment policy, course teams
will have the final decision as to whether and when
opportunities for revision or retakes of summative
assessments (part or whole) are appropriate.
Communication related to progress in learning (achievement
and approaches) for each course will be ongoing through the
Schoology platform, through Parent/Teacher/Student
conferences twice a year and formal grade reports at
Mid-Year and End of Year. Specific details can be found in
the HKIS High School-Home Communications document.

n Work with colleagues to ensure consistent grading practices.

Periodic shared scoring within departments and course
teams allows teachers to make consistent, reliable and valid
decisions about levels of student achievement over time. By
comparing samples of work with exemplars, achievement decisions
are defensible.

RATIONALE:

n Establish grades on evidence primarily from summative assessments.

To determine final course grades, teachers use
professional judgment and look for the most consistent pattern of
performance performance with emphasis on more recent performance
on course Standards and associated Learning Targets. Professional
judgment comes most into play when a student is in a borderline
situation at the end of the course. While summative assessments factor
heavily into the determination of grades, evidence from formative work
and class work can also be considered in grade determination if they
give the teacher another opportunity to see evidence of proficiency
toward course standards and learning targets.

RATIONALE:

n Measure and report work habits such as effort, participation, and ability
to meet deadlines on the Approaches to Learning instrument at
approximately each quarter of the school year. This will be reported
separately from letter grades.
The Approaches to Learning descriptors highlight the
student’s ability within the class to actively engage in the learning
experience and fulfill their potential as self-motivated, lifelong learners.

RATIONALE:

